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Introduction 
 
All children are entitled to regular and comprehensive feedback on their learning to enable them to 
become reflective learners and help them close the gap between current and desired performance. 
We take a professional approach to the tasks of marking work and giving feedback on it. There will 
naturally be some differences in the marking symbols and written feedback given to reflect the age 
of the children. All teachers will mark work and give feedback as an essential part of the assessment 
process. This could be in a written or verbal form. 
 

‘The only thing that matters is what students do with it. No matter how well the feedback is 
designed, if students do not use the feedback to move their own learning forward, it’s a waste of 
time. We can debate about whether feedback should be descriptive or evaluative, but it is absolutely 
essential that feedback is productive.’ 

 
Dylan Williams, 2014, Is the Feedback You’re Giving Students Helping or Hindering? 

 

Marking and evidence-recording strategies should be efficient, so that they do not steal time that 
would be better spent on lesson preparation, delivery and other class-facing tasks. Neither should 

they result in an excessive workload for teachers.  
 
Aims and objectives 
 
We mark children's work and offer feedback in order to: 
 

 show that we value the children's work, and encourage them to value it too  

 boost the pupils' self-esteem and raise aspirations through use of praise and 
encouragement 

 give the children a clear general picture of how far they have come in their learning and 
how they can improve their work in the future 

 offer the children specific information on the extent to which they have met the lesson 
objective and/or the targets set for them 

 promote self-assessment and accept guidance from others 

 share expectations/progression towards the learning objectives 

 gauge the children's understanding and identify misconceptions 

 provide a basis for summative and formative assessment 

 provide the ongoing assessment that should inform future lesson-planning  
 
Principles of feedback  
 
We believe that the following principles should underpin all marking and feedback:  
 

 The process of marking and offering feedback should be positive. 

 Marking and feedback is the dialogue between teacher and pupil, ideally while the task 
is still being completed.  

 Marking should always relate to the lesson objective and, increasingly, the child's own 
personal learning targets. 

 Marking should be completed regularly- daily for core subjects- so that children are able 
to use feedback immediately to impact further lessons. 
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 Time must be given for the child to read and respond to the comments made either 
verbal or written. 

 Comments should be appropriate to the age and ability of the child, and may vary across 
year groups and key stages. 

 Comments will focus on only one or two key areas for improvement.  

 Teachers should aim to promote children's self-assessment and peer assessment by 
linking marking and feedback which includes sharing the learning objectives. 

 Whenever possible, marking and feedback should involve the child directly. The younger 
the child, the more important it is that the feedback is oral and immediate. 

 Feedback may also be given by a teaching assistant. 

 Group feedback is provided throughout the lesson. 

 Corrections and responses must be completed before the next piece of work 
commences. This must be an established part of the classroom routine. 

 To enable teachers and teaching assistants ensure pupils have made an appropriate 
response to marking, purple ‘polishing’ pens should be used by children when correcting 
their work 

 In the event that a child has misunderstood a task marking should cease. This will 
avoid a child receiving a piece of work littered with dots and pink. Instead a supportive 
comment should be made and a time arranged for when the task will be revisited. 
 

Maths Feedback: ‘On the Go’ Marking 
A range of strategies should be used when giving written feedback to children. Comments must 
reference the learning objective or steps to success. Lengthy comments are not required, rather, 
staff are expected to provide children with focused, clear comments/strategies that support or 
develop learning. The best way to do this is ‘on the go.’ 
 
In the event that strategies are incorrectly or inefficiently used, teachers should model the correct 
strategy and then set the child a correction or similar problem. It is important for teachers to 
distinguish between a pupil’s simple slip and an error that reflects a lack of understanding: 

If errors demonstrate lack of understanding, the teacher may decide to take alternative courses of 
action. 

o This could be through targeted intervention which needs evidencing in books (pink 
and green slips followed by independent work) 

o Modelled work in books where pupils are then given a similar question to show they 
can complete independently. 

o If there is a large group this may be that the comment will reflect the learning will 
continue within the next lesson- this may then mean that they are given the same 
question following the next lesson to demonstrate progress in learning. 

 In the event that children securely understand a strategy or concept then a challenge should be set 
that moves the learning forward. Next steps should be shown using the school’s pink next step 
symbol. A challenge does not mean simply using larger numbers. Challenge next steps could be: 

o A problem that involves an extra step such as an addition problem that bridges 
through a tens barrier 

o A reasoning question 
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o A similar problem that uses and applies the strategy or concept in a context such as 
measures or money 

o A word problem (in the event that a lesson has primarily been word problems an 
appropriate challenge could be: a word problem with more steps) 

o A puzzle or short problem solving activity (e.g. How many ways can you find to make 7 
using three numbers?) 

Should teachers set a reasoning question, word problem or puzzle as a challenge, it is acceptable to 
prepare these in advance- have them printed and stick them in to save writing the same comment. 
  
Pupils self-checking their Maths work 
On occasion, it may be appropriate to have answers to problems available. This means that, after 
four or five calculations, pupils can check their answers themselves. That way, if they have a 
misconception or misunderstand something they can alert the teacher immediately. Self-checking 
means that mistakes are realised ten minutes into the lesson, rather than at the end. It’s so much 
better for the pupils. This approach also has the benefit of improving pupils’ confidence. We usually 
produce work at three levels of challenge. Pupils choose which level of challenge to start at and this 
approach lets these pupils see when they get the first few calculations correct. Inevitably this helps 
them feel more confident and more willing to move on to the next level. All this places the onus on 
the learner to check their work and identify their own errors which is fantastic for their learning. 
Pupils must be taught how to do self-check- the correction would need to involve them 
demonstrating where they have made an error- 

 They may redo the calculation 
 They may explain what they did incorrectly and then solve a similar problem 
 They may ask a peer for support 

Quality Marking For All Subjects:  
 
Not all pieces of work can be depth marked.  Teachers will need to use professional judgement to 
decide whether work will include a next step or given detailed attention.  
 
Feedback should focus first and foremost on the learning intention of the task which addresses the 
National Curriculum skill.  The emphasis of marking should be on successes and improvement needs 
against the learning objective. Focused comments should help the child ‘close the gap’ between 
what they have achieved and what they could have achieved (e.g. ‘What else could you say about the 
prince?’ ‘Saying something about the prince’s personality’, Try one of these words: handsome, 
elegant, arrogant.’)  Useful ‘closing the gap’ comments are: 
 

 A reminder prompt (e.g. ‘What else could you say here?’) 

 A scaffolded prompt (e.g. ‘What was the soldier doing? ‘ Jesus was angry so he …’, 
‘Describe why this is needed in this experiment’) 

 An example prompt (e.g. ‘Choose another set of cards to match from the following:’) 
 
(Additional improvement prompts can be found in Appendix 2) 
 
Non-Negotiable Procedures for All Marking 

 All marking is to be carried out in green and pink gel pen available from the school office. 
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 All marking is to be done in a clear, legible, cursive hand- aligned to the school handwriting 
policy. 

 The marking code is to be followed in all cases. (see Below) 
 The marking code should be accessible to all pupils in the learning environment 
 Pupils respond/correct in purple. This could be used within the lesson or after the work has 

been looked at by the teacher. 

Verbal Feedback 

 With oral feedback, in the course of a lesson, teachers’ comments to children should focus 
firstly on issues about the learning objective and secondly on other features. 

 Verbal feedback should be indicated on the child’s learning within the lesson. This should 
then be followed by them being able to complete work independently. 

 It should not be used to replace corrections or challenges- if they have found a task difficult, 
give VF if this is the appropriate action but ensure it is followed up by pupils demonstrating 
their understanding and therefore showing progress. 

Self-marking 
 
Throughout the curriculum, children should be encouraged to self-evaluate.  Children can identify 
their own successes and look for improvement points. Children should be encouraged to assess their 
work ahead of final marking. 
 
Shared marking 
 

 Use one piece of work from a child to mark as a class at regular intervals. This models the 
marking process and teaches particular points at the same time. 

 Another strategy is to show two pieces of work alongside each other, with the same title, and 
discuss their differences. 

 
Paired marking 
 
Children should sometimes be asked to mark work in pairs.  The following points are important: 
 

 Paired marking should not be introduced until Key Stage 2, unless teachers feel younger 
children are ready for this. 

 Children need to be trained to do this, through modelling with the whole class, watching 
the paired marking in action. 

 Ground rules (e.g. listening, interruptions, confidentiality, etc.) should be decided, and 
then put up as a poster. 

 Children should, alternately, point out what they like first and then suggest ways to 
improve the piece against the learning objective and not spellings, etc.  The 3:1 success to 
improvement ratio should be followed, to avoid over-criticism. 

 
The role of Teaching Assistants 
 
Teaching Assistants should mark the work of children they are working with during the session and 
provide verbal feedback. This should form part of their dialogue with the child about how 
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improvements can be made, as well as highlighting achievements. If a Teaching Assistant is unsure of 
what to comment on then this should be referred to the class teacher or subject lead. 
 
 
Monitoring and Review 
 
This policy will be monitored by the Senior Leadership Team, through book checks and learning 
walks, supported by the school’s curriculum subject leaders and regularly reviewed so that we can 
take account of improvements made in our current practice. 
 
This policy will be reviewed in September 2020, or earlier in the light of any changes in government 
guidance or appropriate new resource material.   
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Appendix 1 
 
Editing Symbols   
 
Green pen is to be used for all teachers marking and written feedback 
 

Code 
 
 

Meaning 

 
 
 

Correct 

. 
 
 

Correction to be made 

C  
 
 

Correction checked 

 
sp 

 
 

 
Spelling error  

^ 
 
 

Letters / words missed out 

// 
 
 

New paragraph. Start a new line for speech 

 
 

 
 

Good work   

 
 

 
 

Think again 

? 
 
 

Please explain 

   

   
 

 
 
 

Next Steps 

I 
 
 

Independent work 

G 
 
 

Guided work 

WH CT 
 
 

Completed with the support of the class teacher 

WH TA 
 
 

Completed with the help of the teaching assistant 

VF 
 
 

Verbal Feedback given 

1:1 
 
 

One to One support provided 

ST 
 
 

Work set and marked by a supply teacher 

                                                                                                                               Agreed and Amended 10/10/13
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Appendix 2      Improvement Prompts for Written Work 
From Enriching Feedback in the Primary Classroom, by Shirley Clarke 

Range of prompts Learning intention 
Extract from child’s 
writing 

Reminder prompt Scaffold prompt Example prompt 

Why…? (Justifying 
a statement) 

To write a letter 
giving reasons for 
things you say. 

‘It was dismal.’ Say why you thought 
this. 

Why was it a dismal time? Why did you hate 
being there? 

Choose one of these or your own: 

It was dismal because I was bored all the 
time. 

I found it dismal having only my granddad 
to talk to. 

How did you/s/he 
feel? 

To retell a story 
showing people’s 
feelings. 

‘Nobody believed 
him.’ 

Say how you think this 
made him feel. 

How do you think Darryl felt about not 
being believed? Do you think he might have 
regretted anything he’d done before? 

How do you think he felt? 

Angry that people did not trust him. 

Annoyed with himself for lying in the 
past. 
Your own ideas? 

Add something To use effective 
adjectives and 
adverbs in an 
account. 

‘Jason was trying to 
distract him, but the 
dragon was too 
strong.’ 

Use more adverbs and 
adjectives here. 

Let’s use some adverbs to describe how 
they fought. Fill in the words: 
Jason tried_____ to distract him, but the 
dragon ____ly used his strength to get past. 
Jason stabbed his sword____ly into the 
dragon’s nearest side. 

Improve the fight by using one of these or 
your own: 

The dragon’s tail lashed viciously, cutting 
Jason’s flesh. 

Jason bravely lunged at the dragon, 
thrusting his sword fiercely into his side. 

Change something To use effect 
adjectives in a 
description. 

‘He was a bad 
monster.’ 

Think of a better word 
than bad. 

What kind of monster was he? Change bad 
for a word which makes him sound scary. 
Write it in the box. 

Try one of these or your own instead of bad: 

Ferocious 

Terrifying 

Evil 

Tell us more To introduce a 
character in a story 
opening. 

‘James went to 
school.’ 

Could you describe 
James? 

What type of boy is James? Good, bad, kind, 
shy, excitable, loud, naughty? Try to help us 
know him. James was a…….. 

Describe James’s character. Perhaps: 

James was a kind, likeable boy with a 
great sense of humour. For instance….. 

James was often excitable and noisy but 
would be quiet and serious when he was 
working. 

What happened 
next? 

To write a middle 
and end from a 
given start. 

‘At last the merman 
saw the mermaid.’ 

How is your story going 
to end? 

What do you think the merman said to the 
mermaid before they went home together? 

Write one of these or your own ending: 

‘I love you’ said the merman. The 
mermaid took his hand and they swam 
away. 

The merman looked embarrassed as he 
explained to the mermaid why he had taken 
so long to find her. She forgave him with a 
smile. 
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